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RETHINKING LEARNING OBJECTIVES
A set of trends (e.g., technological evolution, changing labor markets, demographic and
environmental developments) and the impact of the pandemic require education systems with the
capacity to generate new skills, cultivated in new ways and for new types of learners.
The Covid-19 crisis has highlighted the importance of motivation for learning, the
capacity for self-directed learning and the ability to shape one's own educational
path.

Cognitive and
metacognitive
(e.g. critical thinking,
creative thinking,
learning to learn and
self-regulation)

Social and
emotional skills
(e.g., empathy, selfefficacy and
collaboration)

Practical and
physical skills
(e.g. use of new ICT
devices)

Greater emphasis on skills and less emphasis on qualifications

Mediated by
attitudes and
values
(e.g., motivation,
confidence, respect
for diversity)

REDEFINING TEACHING METHODS
Achieving broader learning objectives requires:
New concepts
(e.g., "learner
agency")

New modes of
student-educator
interaction

Recognition of
learning
environments beyond
formal educational
institutions

A wider variety of
instructional methods

New interfaces with
society

Student resilience: empowered learners, adapted pedagogies and ongoing support

Have the knowledge, skills
and attitudes necessary to
adapt to the different worlds
they live in

Connect experiences from
their different worlds to create
new learning opportunities,
alone or with peers

They learn to have a positive
impact on the environment
around them.

VISION

They articulate their
experiences and points of view
well and are listened to.

They are supported to
overcome their challenges
and the support is tailored
to their needs

They see change as an opportunity for
learning and growth.

INTEGRATING DIGITAL TECHNOLOGIES FOR LEARNING (1)
Covid-19 accelerated and intensified the use of ICT in learning. For both students and teachers, the
ability to use ICTs has improved as never before.

Potential benefits

Potential risks

Access to countless learning resources

Ensuring the quality of digital resources

Transform teaching practices (e.g., virtual teaching,
experiential learning, real-time assessment).

Loss of experiences outside of the classroom,
including peer learning and hands-on learning
opportunities

Expanding individualized and adaptive instruction
(e.g., learning analytics)

Inequalities resulting from unequal access to digital
technologies

Complementing hands-on learning in vocational
education (e.g., through simulators and virtual
reality)

Disparities in the ability of educators and learners to
make the most of their potential

Reduce training costs

Confidentiality of personal information

Facilitate the provision of alternative credentials

Academic integrity of the evaluation

Expanding access to non-traditional students

INTEGRATING DIGITAL TECHNOLOGIES for LEARNING (2)
General effect of digital technology on learning
The impact of ICT depends on whether it is used as a substitute for or a complement to
traditional instruction, and if it is used as a substitute, on the quality of the method it replaces.
Technology has more impact when it is used as an amplifier for instruction.
The use of such technology in schools can improve student performance more in developing
countries than in developed countries if it replaces lower quality traditional instruction or
compensates for the lack of teachers.
ICTs are most effective when they support teachers, and how they are integrated into teaching
and learning practices is critical to ensure that their use can lead to better student outcomes.

The skills and capacity of teachers to make critical use of ICT in the classroom are essential for
their own students to be able to take full advantage of new technologies.

INTEGRATING DIGITAL TECHNOLOGIES FOR LEARNING (3)
How to integrate digital technologies for learning effectively? Realizing the
potential of digitization requires rethinking a set of policies:

Financing of
education,
institutions and
students

The organization of
institutions and the
use of time

Monitoring and
quality assurance

The ways in which
educators are
trained, supported
and rewarded

The ways in which
learning is certified
and verified

In 2020, some promising initiatives have been developed that place greater emphasis on people and
processes (examples).
SLOVENIA
Slovenia recommended that teachers
develop individual learning plans
for any students who have large
knowledge gaps and then create
flexible learning environments that
allow for group or individual
implementation of these plans and for
students to have some autonomy
over what and when they learn.

FRENCH COMMUNITY (BELGIUM)
The French community has invited
schools to collaborate with a wide
network of actors involved in
extracurricular activities, such as
those working in supervised
homework settings, youth centers or
other private and non-profit
educational services.

JAPAN
Through the Human Resources Bank
to support schools and children,
based on regional infection rates,
support staff will be assigned to schools
to assist with lesson preparation, parent
communication, and health situation
management. Additional classroom
support instructors will be recruited from
the pool of retired teachers, intensive
school teachers, university students and
other education-related personnel.

GERMANY
At the school level, Germany has
recommended that state authorities
carry out a selection and evaluation of
existing software and digital learning
materials according to uniform,
research-based criteria.

KOREA
Korea introduced an intensive
learning system in vocational
education to allow students to
organize their own academic
schedule, helping them to complete
courses in a shorter period of time
with online theoretical elements and
in-person practical elements.

IRELAND
Ireland advises schools to plan for
more collaborative learning to
support student interaction and
engagement, as well as to increase
the use of the outdoor environment
to engage children in physical
activity and generate a sense of
well-being.

CHILE
Chile promotes student-centered
conferences between teachers, parents and
students, and the use of learning portfolios,
but also developed several digital assessment
tools. Online student learning assessments
have been aimed at allowing students to
submit their results in core subjects to the
teacher on a weekly basis and receive
feedback, and specific digital assessment
tools have been implemented to allow
teachers to prepare their own online
assessments for certain subjects, based on
the key learning objectives of the curriculum.

OECD (2020), Lessons for Education from COVID-19: A Policy Maker's Handbook for More Resilient Systems, OECD Publishing, Paris, https://doi.org/10.1787/0a530888-en.
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COMPENSATING FOR THE EDUCATIONAL DISADVANTAGE
The Covid-19 crisis widened inequality and vulnerability in education, and made visible the
fundamental role of the education system in reducing learning gaps and promoting equality
of educational opportunities.
Establishment of compensatory mechanisms to ensure that all people have opportunities to
reach their educational potential:
•
•
•

Channel more educational resources to vulnerable students
Specific pedagogical interventions for vulnerable students
Intervene in the early stages of learning (e.g. pre-primary).

Nature of inequalities changing: digital divide, information divide, location of the household
Inclusion in education: going beyond guaranteeing equal opportunity
It implies responding to the individual needs of all students, recognizing their own values and
cultural representations, with the objective of promoting their self-esteem and strengthening
their sense of belonging to the educational system.

MEETING STUDENTS' SOCIO-EMOTIONAL NEEDS
Covid-19 made the role of education systems in shaping student well-being more visible
Growing evidence that student well-being is closely associated with academic
performance.
Holistic approach to education, which focuses not only on the cognitive
development of students, but also on their socioemotional needs.
•
•
•
•

More social programs (e.g., free school meals, psychological support)
Teacher training to better support student wellness
School activities that foster a positive learning environment and
More communication with the community and families

Predictors of positive feelings

Based on stories from 15-year-old students.
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Student characteristics

ADDRESSING THE DIGITAL GAP AS A NEW SOURCE OF
EDUCATIONAL DISADVANTAGE
As digital technologies in learning expand in educational systems, unequal access to
digital technologies has the potential to exacerbate educational disadvantages and
create new types of disadvantages
Access to digital resources, connectivity and digital skills

With the integration of digital technologies in learning, it is important that education
systems carefully assess the potential equity implications and develop strategies to
mitigate them:
Low-income families; minorities, students with disabilities, migrants, gender, remote areas
Distribute ICT resources according to the needs of students and schools, specific support
programs (e.g., laptops)

Exploring the potential of digital resources to improve equity and inclusion through, for
example, greater personalization of learning and the use of learning analytics to
monitor learning
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Access to a computer for school work at home
Percentage of students who have access to a computer that they can use for schoolwork at
home
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Access to an Internet connection at home
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Difference in the proportion of computers at
school

School computers in favored and disadvantaged schools
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Based on stories by the directors

Measures targeting populations at risk of exclusion from distance learning platforms
during the pandemic

Source: OECD/UIS/UNESCO/UNICEF/UNICEF/WB Special Survey on Covid. March 2021

ALLOCATE ADEQUATE EDUCATIONAL RESOURCES TO REALIZE
THE POTENTIAL OF ALL PUPILS.
The Covid-19 crisis not only puts pressure on the education budget, but also restricts
private investment in education, which may limit educational opportunities for
disadvantaged groups at all levels.
In this context, education authorities must be able to justify public spending on
education and demonstrate their efficient use of resources.
Two future priorities:
•

the necessary support to ensure equal educational opportunities for vulnerable
groups

•

the investment needed to integrate digital technologies into learning.

In the context of the COVID-19 pandemic, there have been some promising initiatives for
addressing learning gaps (examples)
CHILE
Chile has introduced Curricular Prioritization for
schools to identify educational objectives considered
essential for learning. This will last for two years
(2020-21), allowing for a gradual transition to the
general curriculum. To build capacity, the Ministry
held a virtual conference on the process and made
available online training with a focus on classroom
practice and teacher wellbeing. Other support
resources include teaching guidelines with formative
strategies, resources and assessments, videos and
digital platforms. The process is not mandatory and
schools can adapt it to their context.

PORTUGAL
All schools in Portugal must develop an Action Plan for
the Recovery and Consolidation of Learning to guide
teaching and learning by 2020/21. To support them, the
government developed a comprehensive roadmap, which
includes example activities and learning tools. Portugal
encourages all schools to start the catch-up process with
an assessment of students' digital skills and the digital
resources available to them, and then use curriculum
documents to map where the learning gaps are. Through
this, school teams can determine individualized learning
paths, involving students in the process whenever
possible.

COUNTRY OF WALES (UNITED KINGDOM)
Wales is recruiting 600 additional teachers and 300 additional teaching assistants during 2020/21. These additional
staff will be targeted to support students at the end of upper secondary school, as well as disadvantaged and vulnerable
students of all ages. This will help students taking the end of cycle national exams in 2021 and those known to have
been most affected, while many schools have been closed since March. Professional learning resources will be
provided to support new and existing teachers.

ENGLAND (UNITED KINGDOM)
The government has committed GBP 1 billion to fund
remedial education initiatives. This includes a one-off
universal catch-up premium for 2020/21 that provides
schools with an additional GBP 80 per pupil to ensure
they have sufficient resources to support remedial
learning. Schools must implement specific activities in line
with guidance on curriculum expectations for the next
academic year and evidence-based support from the
Education Endowment Foundation. This funding can also
be used as part of the government-subsidized National
Mentoring Program. Schools can select individual or small
group classes from a centrally selected list of approved
classroom partners to help students identified with
learning gaps. In the most disadvantaged areas, in-house
academic mentors will be employed to provide small
group classes. Mentors receive specific training and
include student teachers working towards an initial
teaching qualification.

OECD (2020), Lessons for Education from COVID-19: A Policy Maker's Handbook for More Resilient Systems, OECD Publishing, Paris,
https://doi.org/10.1787/0a530888-en.
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RECAPITIZING THE TEACHING PROFESSION
Covid-19 crisis imposed new demands on teachers in ways that may persist into the future opportunity to rethink the teaching profession
Reflection on the knowledge, skills, attitudes and values that teachers need to respond to the
educational needs of the post-Covid-19 world:
•

Initial teacher preparation and professional learning with increased emphasis on, for example,
the use of digital resources, differentiated instructional approaches, and strategies to support
student wellness

•

The use of ICT for instruction will in turn require rethinking the use of teachers' time and the
organization of their activities within schools; teacher collaboration and networks; and
communication with parents and the school community.

•

Teaching career structures should reflect the more differentiated roles and responsibilities of
teachers in schools.

•

The new concept for the teaching profession will require greater "teacher agency" and
professional autonomy, and higher levels of support.

Needs in continuing teacher education (TALIS 2018).
Percentage of teachers reporting the following for continuing education activities
High level of need for continuous training in the subject - OECD-31 average
0
Conocimiento y comprensión de mi (s) asinatura (s)
Competencias pedagógicas en la enseñanza de mi…
Practicas de evaluacion de estudiantes
Conocimiento del currículum
Habilidades TIC para la docencia
Comportamiento de los estudiantes y gestión del aula
Enseñanza de habilidades transversales
Análisis y uso de las evaluaciones de los estudiantes
Estrategias para al aprendizaje individualizado
Enseñar a estudiantes con necesidades educativas…
Cooperación docente-padre/tutor
Gestión y administración escolar
Enseñar en un entorno multicultural o multilingüe
Comunicación con personas de diferentes culturas o…

10

20

%
30

Need for continuing education for teachers in teaching culturally diverse
students.
Percentage of teachers expressing a need for ongoing training in teaching in a multicultural or
multilingual environment, in schools attended by 15-year-olds
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Prevalence of deeper forms of
professional collaboration

Professional collaboration
Percentage of secondary school teachers who reported having participated in the following
% collaborative activities at their school at least once a month

100

Co-teaching as a team in the same classroom

80

Observe other teachers' classes and give feedback.

60

Participate in collaborative professional learning

40

20

Fuente: TALIS (2018)

PREPARING TEACHERS TO USE DIGITAL TECHNOLOGY
Teachers are at the heart of ICT integration in the classroom, and therefore the digital
competence of teachers is essential to reap the benefits of ICTs.
•

Countries have addressed the need for ICT training through a number of policies (e.g., mandatory
training, initial teacher training curricula or national teacher competency frameworks).

•

Both participation and quality of ICT-related training are important for teachers to make effective
use of ICTs
% of students in schools whose principal agreed or strongly agreed that teachers have the technical and pedagogical
skills needed to integrate digital devices into instruction

%1

Average

Disadvantaged school

Advantaged school

0,8
0,6
0,4
0,2
0
Source: TALIS (2018)

DIGITAL TECHNOLOGY AS A SUPPORT TOOL FOR TEACHERS (1)
• The use of ICT in the classroom was limited before the Covid-19 crisis.
• Training in ICT skills for teaching, teachers' attitudes towards ICT, their self-efficacy, and
collaboration with other teachers are important
• Incentives for creative ICT use or broad innovation strategies in education systems can
influence teachers' use of ICTs
PROPORTION OF TEACHERS USING ICT FOR CLASSROOM WORK

%
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0

Frequently/always use ICT for class work (2018).

Use ICT for class work (2018)

Source: TALIS (2018)

DIGITAL TECHNOLOGY AS A SUPPORT TOOL FOR TEACHERS (2)
•

New technologies can help teachers in classroom assessment, for formative assessment or
other types of individual assessment.
•

•

•

Outside the classroom, teachers can use ICT in a variety of activities:
•

Prepare classes

•

Communication and exchange of information (e.g., with parents)

•

Leveraging educational data for better education

Digital technology for professional collaboration and knowledge exchange
•

•

Adaptive assessment; complex skills assessment (using simulations, virtual labs); electronic
portfolios of students' work; assessment for students with special needs; real-time feedback

Formal and informal communities of teachers are valuable sources of professional learning.

Digital technology for professional learning of teachers
•
•

New forms of supply (online or mixed) on digital platforms
Blended (learning) media appear to be more effective for teachers than purely virtual
media.

RETHINKING THE ORGANIZATION OF EDUCATIONAL INSTITUTIONS
AS PLACES OF INCLUSIVE LEARNING
The Covid-19 experience highlighted the importance of investing in the capacity of
local actors - students, teachers, school leaders - to ensure timely responses to
emergencies that are adapted to local realities, in recognition of the heterogeneous
conditions of schools.
Autonomy at the
institutional and faculty
level

Culture of continuous
improvement and access
to relevant training
opportunities for
professionals

Skilled and thoughtful
leadership

Establishment of professional
learning communities within
the school (with
collaboration among
teachers).

Strong ties to the
surrounding community

Openness to external
evaluation, guidance
and support

Resilience of the school environment: strategic networks; empowered agents.
An institutional culture that values
people and processes over
classrooms and devices.
Schools are at the center of a
dynamic, collaborative local
learning network

Sources of innovation, drivers of
systemic change

VISION

School agents seek to build
alliances with colleagues,
families and external entities
School agents acquire autonomy to
lead learning processes aligned
with a vision of continuous
improvement of the school
community.

Collaborative professionals with the confidence, support and space to
innovate and benefit from quality development opportunities

COLLABORATE WITH PARENTS AND SCHOOL COMMUNITIES
IN CHILDREN'S LEARNING.
Covid-19 is creating an opportunity to establish a stronger partnership between schools
and parents/guardians for children's learning in ways that could be sustained into the
future
Strategies to engage parents in learning, build trust, and strengthen home-school
collaboration.
Providing families with
access to tools for
learning at home

Train teachers to
support families,
including the most
needy ones.

Provide follow-up and
home school support

Extending services to
families in hard-to-reach
areas

Facilitating parent-toparent communication
and the creation of
parent communities

Strategies for reengaging out-ofschool children.

Percentage of countries that encouraged interactions between teachers and their
students and/or tutors during school closures by 2020
Lower secondary education

Source: OECD/UIS/UNESCO/UNICEF/UNICEF/WB Special Survey on Covid. March 2021

In the context of the COVID-19 pandemic, there have also been some promising initiatives to better support
educators (examples)
CHILE
Chile's Education Quality Agency has developed a remote
mentoring program for school management teams. The
Agency conducts three video calls with participants to
identify the main needs, then discuss specific tools and
guidance, and finally share experiences and analyze
results. After the first two months of implementation, more
than 700 remote mentoring sessions had been conducted
with schools throughout the country.

KOREA
Korea established an online community of
10,000 representative teachers, one from
nearly every school in the country, to promote
the sharing of best practices in online education
and provide advice to help address any
problems encountered by colleagues. The
community provides a real-time interactive
communication channel between the 17
Provincial Education Bureaus, the 10,000
representative teachers across the country and
other relevant institutions, including the Ministry
of Education.

COLOMBIA
Under the Todos a Aprender Program, Colombia is conducting online training and mentoring
for teachers in 4,500 primary level institutions. The program's tutors accompany mathematics,
language and early years teachers to adapt practice for distance education, and advise
teachers who need to strengthen their skills. The Ministry has also developed the Teacher
Contact platform, through which teachers and school managers can continue their professional
and personal development process, and share information and teaching experiences.

AUSTRIA
Austria developed a range of training courses
to prepare teachers for the introduction of a
single, uniform digital platform for all schools
from September. Teachers could also access a
MOOC covering the organization of distance
learning, the use of digital platforms, digital
content development and communication with
parents.

COLOMBIA
The Family-School Alliance Program in Colombia promotes the
principle of co-responsibility in education. This includes guidance to
strengthen the relationship between families and the school, a
communication strategy with key messages, recommendations and
information for families, and a website aimed at supporting families to
strengthen their care and education capacities.

OECD (2020), Lessons for Education from COVID-19: A Policy Maker's Handbook for More Resilient Systems, OECD Publishing, Paris,
https://doi.org/10.1787/0a530888-en.
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•

COVID-19 Documentation: https://oecdedutoday.com/coronavirus/

•

Digital platform with all the data and analytical results of the OECD's work in
education:
http://gpseducation.oecd.org/
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